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Abstract

Purpose: This study aims to conduct a comparative critique of Arabic textbooks in Iranian middle and
high schools during the 1990s and 2010s, focusing on structure, linguistic content, educational goals,
and teaching approaches.

Methodology: Using a narrative review and descriptive analysis approach, this study analyzed Arabic
textbooks used in secondary education across two decades. Key dimensions included textbook structure
and design, types of texts and exercises, attention to four core language skills, assessment methods, and
alignment with the National Curriculum.

Findings: The findings indicate that 1990s textbooks were rooted in traditional, grammar-based
instruction, lacking visual design and student engagement, with a strong teacher-centered orientation.
In contrast, 2010s textbooks incorporated interactive tasks, practical language use, visual enhancements,
and emphasized speaking and listening skills. However, implementation challenges remained due to
limited teacher training and resource gaps.

Conclusion: While 2010s textbooks represent substantial improvement over previous decades in
structure and pedagogy, their success depends on improved alignment with classroom realities,
supplementary materials, and teacher empowerment. The study highlights that textbook reform must be
accompanied by broader institutional support for effective language education.

Keywords:

Arabic textbooks, second language instruction, comparative analysis, 1990s, 2010s, National
Curriculum, communicative teaching
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EXTENDED ABSTRACT

The teaching of Arabic in Iranian public
education is unique due to its religious,
cultural, and historical connections to Islamic
identity. Despite its mandatory inclusion in the
curriculum, Arabic is often perceived by
Iranian students as abstract, distant, and less
useful compared to other foreign languages,
resulting in limited student engagement and
performance. Much of this disengagement is
attributed to the structure and content of the
Arabic textbooks used in schools, which have
traditionally ~ prioritized = grammar  and
translation over practical language use
(Emanzadeh & Ebadi, 2019).

During the 1990s (corresponding to the 1370s
in the Iranian calendar), Arabic instruction in
Iran heavily relied on classical models rooted
in the grammatical tradition of Islamic
seminaries. The textbooks from this era often
emphasized syntactic and morphological
rules, presented religious texts without
context, and were generally disengaging in
design and pedagogy (Momtahan, 2013). This
approach led to a learning environment where

students memorized isolated rules and
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vocabulary with little focus on oral
communication or comprehension.

In contrast, the 2010s (1390s) witnessed
significant curricular reforms guided by Iran’s
“Fundamental Reform Document  of
Education” and the “National Curriculum,”
aiming to enhance learning outcomes, reduce
rote memorization, and align textbook content
with modern pedagogical theories. These
reforms introduced more interactive and
visually engaging textbook formats, a shift
toward communicative and meaning-based
approaches, and attention to four core
language skills—listening, speaking, reading,
and writing (Fekri et al., 2019; Nadziro, 2023;
Zannrni & Al-Faris, 2023). However, the extent
to which these changes succeeded in
transforming Arabic instruction remains
underexplored.

Previous research has investigated various
elements of Arabic language education in Iran.
For example, Mousavi et al. (2020) examined
high school Arabic textbooks and found a
disconnection between the presented content
and the linguistic needs of students, despite

structural improvements (Mousavi et al.,



1FoF Jbo (Jol oslad paw 0598 ¢ owild Oludl g Ob) dusmis™ 4 i3

2020). Fekri et al. (2019) analyzed Quranic-
based Arabic books using the communicative
language teaching (CLT) approach and
observed partial alignment with CLT goals
(Fekri et al., 2019). Meanwhile, studies like
those by Emanzadeh and Ebadi (2019)
focused on teachers’ lived experiences and
revealed dissatisfaction with textbook usability
and student motivation (Emanzadeh & Ebadi,
2019).

Internationally, similar concerns have been
raised in Arabic language education. Khaizal
et al. (2021) critiqued Malaysian Arabic
textbooks for neglecting oral sub-skills
(Khaizal et al., 2021). Azmi (2024) compared
traditional Arabic instruction with Al-enhanced
methods and emphasized the importance of
interaction and adaptive learning (Azmi, 2024).
Nadziro (2023) demonstrated how technology-
enhanced textbooks, such as those with QR
code integration, can promote engagement
and contextual learning (Nadziro, 2023).
Despite these scholarly contributions, little
comprehensive work has directly compared
Arabic textbooks from two distinct reform
periods in Iran. This study aims to fill that gap
by conducting a narrative and descriptive
comparative review of Arabic textbooks used
in middle and high school during the 1370s
and 1390s. The primary goal is to assess the
extent of change in structure, content,
teaching

objectives, and pedagogical

orientation over two decades and to evaluate

their alignment with student needs and
educational policy transformations.

Methods and Materials

This study employed a narrative review
methodology with descriptive content analysis.
The corpus included all Arabic textbooks
officially used in Iranian middle and high
schools during the 1370s and 1390s. A total of
12 textbooks were analyzed, including three
from each grade level (7th through 12th) from
both decades. Supplementary documents
such as teachers’ guides, official curriculum
documents, and national education policies
were also examined.

The analysis focused on six main dimensions:
(1) textbook structure and design, (2) linguistic
content, (3) pedagogical objectives, (4) types
of texts and exercises, (5) language skills
addressed, and (6) modes of assessment.
Thematic content analysis was used to
compare the presence, frequency, and
evolution of these elements across the two
decades. Qualitative interpretation followed an
inductive approach, supported by theoretical
models of second language acquisition and
communicative language teaching.

Findings

The structural comparison revealed that 1370s
textbooks had minimal graphic design, a
monochromatic layout, and lacked visual aids
or interactive elements. Content was heavily
centered on classical Arabic texts, particularly
religious and literary passages, often

presented without context. Exercises were
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limited to mechanical drills focusing on
grammatical conjugation, translation, and
parsing. Student interaction with content was
passive, and teacher-centered instruction
dominated.

In contrast, the 1390s textbooks displayed
significant improvements in visual design, with
color-coded sections, illustrations, and sidebar
highlights for key phrases and cultural notes.
Thematically, texts moved toward daily-life
topics such as family, school, shopping, and
travel. Exercises diversified to include role-
playing,
conversations, and short writing tasks. Audio

fill-in-the-blanks, guided

materials and teacher prompts encouraged
listening and speaking activities.

Pedagogical objectives in the 1370s textbooks
were mostly implicit, focusing on religious
comprehension and grammatical precision.
The 1390s textbooks, however, articulated
clear learning goals tied to communicative
competence and language proficiency
benchmarks.  Alignment  with  national
curriculum frameworks was visible in textbook
structure and thematic progression.
Regarding language skills, the 1370s
materials emphasized reading and translation,
with negligible attention to listening and
speaking. Writing was confined to copying
texts or translating short sentences. The
1390s materials, by contrast, included
integrated skill sections that encouraged
students to listen to dialogues, speak in pairs,

read for comprehension, and write creatively.

Nevertheless, implementation gaps remained
due to limited teacher training and insufficient
classroom time.

Assessment strategies evolved from solely
end-of-chapter grammar tests to include self-
assessment tasks, project-based evaluation,
and formative exercises. The presence of
student checklists, group activities, and open-
ended questions in the 1390s books reflected
a shift toward process-oriented evaluation.
While the 1370s books aligned with traditional
views of Arabic as a tool for religious literacy,
the 1390s editions attempted to present Arabic
as a living, practical language. However, some
inconsistencies remained, such as the
continued overrepresentation of formal
register and lack of exposure to dialectal or
spoken variants.

Discussion and Conclusion

The comparative analysis underscores a clear
evolution in Arabic textbook design and
pedagogical philosophy in Iranian middle and
high schools over two decades. The shift from
the 1370s to the 1390s reflects broader
curricular reforms aimed at enhancing student
engagement, skill integration, and real-world
applicability of Arabic language instruction.
Nevertheless, this transformation is only
partial. Although textbook content, design, and
objectives have moved toward communicative
language teaching, systemic challenges such
as limited teacher capacity, traditional
assessment models, and curriculum overload

impede full realization of these innovations.
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Moreover, despite the inclusion of speaking
and listening tasks, constraints on classroom
time and lack of technological infrastructure
often render such activities impractical.
Another significant observation is the
textbook's continued reliance on Modern
Standard Arabic without adequate exposure to
conversational or dialectal forms, which limits
students’ ability to engage with Arabic media
or native speakers. Additionally, while visual
and thematic enhancements are evident,
cultural diversity and sociolinguistic variation
remain underrepresented.

Policy-wise, the reform-driven changes in the
1390s textbooks align well with Iran’s national
educational  objectives,  particularly in
promoting active learning, moral development,
and social responsibility. However, the degree
of success varies across schools depending
on teacher preparedness, administrative
support, and resource availability.

In conclusion, while the 1390s textbooks mark
a significant departure from the static,
grammar-heavy models of the past, their
impact remains contingent on effective
classroom implementation and systemic
alignment. Future textbook development
should further emphasize learner autonomy,
task-based instruction, authentic language
use, and the integration of technology. Equally
important is the provision of sustained teacher

training and revision cycles based on empirical

classroom feedback.

This review contributes to understanding how
curricular and textbook reforms translate into
practice and highlights the complexities of
modernizing Arabic language education in a
context deeply rooted in traditional pedagogy.
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